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Abstract : Teaching descriptive text writing by using video to junior high school 
students. The purpose of this research is to investigate whether or not teaching 
descriptive text by using video significantly increases the students’ score in writing. 
The research method used in this research is quasi-experimental. Based on the result 
of data analysis, the mean score of experimental group in pretest was 50.64 and in 
posttest was 72.44 . Meanwhile, the mean score of control group in pretest was 50.00 
and in posttest was 61.18. It was obtained that the t-test score was 4.28 and it was 
higher than t-table (2.000) at α = 0.05 and the degree of freedom df=39+38-2 = 75. 
Based on the table of interpretation of Cohen’s d for effect size, it was considered to 
“large effect”. It means that teaching descriptive text by using video significantly 
increases the student’s score in writing. 
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Abstrak : Mengajar teks deskriptif dengan menggunakan video pada siswa SMP. 
Penelitian ini bertujuan untuk menginvestigasi apakah mengajar deskriptif teks 
dengan menggunakan video dapat secara signifikan meningkatkan nilai menulis 
siswa. Metode penelitian yang digunakan adalah metode eksperimen semu. 
Berdasarkan hasil analisis data, nilai rata-rata pre-tes kelompok eksperimen adalah 
50.64 dan nilai rata-rata pos-tes nya adalah 72.44. sedangkan nilai rata-rata pre-tes 
kelompok control adalah 50.00 dan nilai rata-rata pos-tes nya adalah 61.18. 
Didapatkan nilai t-tes adalah 4.28 dan nilai tersebut lebih tinggi dari nilai t-tabel 
(2.000) pada α = 0.05 dan df = 75. Berdasarkan tabel interpretasi dari Cohen untuk 
effect size, didapatkan hasil bahwa perlakuan yang diberikan memberikan efek yang 
besar bagi nilai siswa. Hal ini berarti pengajaran teks deskriptif dengan menggunakan 
video meningkatkan nilai siswa dalam menulis secara signifikan. 
Kata kunci : mengajar, deskriptif teks, video
here are several kinds of media which can be used in teaching writing. Among them are 
realia, audio, visual, and audio visual media. But, in this technology era, the use of audio 
visual media in teaching writing has become more popular for English teachers especially 
EFL teachers. It is because almost every school has supported by multimedia equipment and 
electricity in every classroom. So, it is easier for teachers to use the media whenever and 
wherever they want. One of audio visual media which commonly used by English teacher is 
video. Media can be classified into three types; visual media, audio media, and audio-visual 
media (Ariani&Haryanto, 2010: 91). Besides, teachers also can use other media in teaching 
such as flash card, games, puzzles, and so on. But in this technology era, every teacher is
required to be able to integrate their classroom with the use of technology. Using technology 
in classroom becomes common issue in teaching English as Foreign language in recent years. 
Video is one of technology’s products which presents constant movement of 
sophisticated images, moving pictures, animated pictures, or moving texts accompanied by 
audio or sound effects. According to Ingels (1992), “ In fact, roughly 80 percent of science 
and social studies teachers in a recent study reported using ‘video, film, or filmstrips’  once or 
twice a month or more (As cited in Knapp & Glenn, 1996:33). It means that video becomes 
widely used in educational field. Kozma (1991) reported that considerable research indicates 
that when video compares to single media such as audio or visual media with the same 
material, the combined use of media results in more recall of information than viewing 
pictures, reading, or listening to the material itself (as cited in Knapp&Glenn, 1996:33). In 
addition, other research also indicates that children remember video-based information longer 
than information they read or hear (Knapp&Glenn, 1996:33). For example, Herron, Cole, and 
Corrie (2000), offer evidence that showing videos in the classroom allows instructors to 
expose language learners to authentic cultural information. So, when information is 
communicated by using dynamic images, speech, and sound effects, the result is the students’ 
learning experience is greater than if the same information is read or presented by a teacher.  
Therefore, using video in teaching writing will create a long lasting impressions because it 
entertains the students and conveys information in attractive way.
Originally, the word ‘video’ comes from Latin word means ‘I see’. Thus, any electronic 
media format that employs motion pictures to present a massage can be referred to as video 
(Smaldino, Russel, Heinich & Molenda, 2008:283). According to Smaldino , Russel, Heinich 
& Molenda (2008:285), there are some types of video as follows:
a. Videotape
Videotape is the preferred medium for commercial distribution of moving 
images. It is also the current preferred format for amateur and non studio 
production of recorded moving images in education.
b. Digital Video
One attractive attribute of digital video is the quality of the image. It is the highest 
quality of image available, relying on 500 lines of resolution, doble that of analog 
video. The cameras to record digital video are usually smaller and more compact 
than analog cameras. Thus, they are easier to carry and can be used by children. 
Another advantage of digital video is that editing can be done on a computer 
using software that makes it easy to manipulate the sequence of images. 
c. DVD 
DVD ( Digital Videodisc) is a medium offering digital storage and playback of 
full-motion video. Just as audio can be digitized, video images can be converted 
into a digital format. Digital video images can be manipulated (e.g., content, size, 
and color can be changed), stored, duplicated, and replayed without loss of 
quality. With digital video stored on DVDs or in a computer, the teacher and the 
students can edit the content and sequence of the moving images.
T
d. Internet Video
Video also can be delivered via internet, usually streaming video. The same 
technique can also be used with sound alone. Streaming means that the file does 
not have to be completely downloaded before it starts playing. Instead, as soon as 
the user clicks on a link that contains streaming video (or audio), the content 
begins to play. The video content is actually downloading to the users’ computer 
in a series of small information packets that arrive shortly before the viewer sees 
(or hears) the materials. Any video (or audio) materials can be delivered over the 
internet using the streaming technique.
Thus, teacher can choose any types of video as media in teaching based on the level of 
difficulty of the materials and the instructional objectives of writing skill. 
In teaching descriptive text, video can be used as a trigger to help teacher in stimulating 
the classroom discussion about the topic. It also helps teacher to deliver the teaching 
materials in attractive way so the students will not feel bored during the lesson. Moreover, by 
watching video, students are be able to generate their ideas and get more inspiration for 
writing. In contrast, watching a video can also be a passive experience if it does not supported 
by applying appropriate teaching method. So, the teachers’ task is to apply appropriate 
teaching method which is suitable with the media. 
Therefore, there is a wide range of reasons for using video in teaching. Depending on 
the teaching approach adopted by the teacher. So, there is also a wide range of advantages to 
be gained. Smaldino , Russel, Heinich & Molenda (2008:288) argue that  the advantages  of  
using video in teaching are as follows:
a. Motion
Moving images have an obvious advatage over still visuals in portraying 
concepts in which motion is essential to mastery (such as psychomotor skills).
b. Processess
Operations, such as assembly line steps or science experiments, in which 
sequential movement is critical can be shown more effectively.
c. Risk-free observation
Video allows learners to observe phenomena that might be dangerous to view 
directly.
d. Dramatization
Dramatic recreations can bring historical events and personalities to life. They 
allow students to observe and analyze human interactions.
e. Skill learning
Research indicates that mastery of physical skills requires repeated observation 
and practice. Through video students can view a performance over and over 
again for emulation. They can observe video of their own performance for 
feedback and improvement.
f. Affective learning
Because of its great potential for emotional impact, video can be useful in 
shaping personal and social attitudes.
g. Problem solving
Open-ended dramatizations are frequently used to present unresolved 
situations, leaving it to the viewers to discuss various ways of dealing with the 
problem.
h. Cultural understanding
We can develop a deep appreciation for other cultures by seeing depictions of 
everyday life in other societies. The whole genre of ethnographic video can 
serve this purpose.
i. Establishing commonality
By viewing video programs together, a disparate group of people can built up a 
common base of experience to discuss an issue effectively. 
While, the limitations of using video in teaching are as follows:
a. Fixed pace
Although video can be stoped for discussion, this is not usually done in group 
showings. Because the program runs at a fixed pace. Some viewers may fall 
behind while others are waiting impatiently for the next point.
b. Talking head
Many videos, especially in-house productions, consist mostly of close-ups of 
people talking. Video is not a great oral medium, it is a visual medium. Use 
audiotapes for verbal messages. 
c. Still phenomena
Although video is advantageous for concept that involve motion, it it may be 
unsuitable for other topics where detailed study of a single visual is involved 
(e.g., a map, a wiring diagram, or an organization chart).
d. Misinterpratation 
Documentaries and dramatizations often present a complex or sophisticated 
treatment of an issue.  A scene intended as satire might be taken literally by a 
young or naive viewer. The thoughts of a main character may be interpreted as 
the attitudes and values of the producer.
e. Abstract, nonvisual instruction
Video is poor at presenting abstract, non visual information. He preferred 
medium for words alone is text.
f. Logistics
In schools, video tends to be stored in the media center rather than in the 
classroom. Consequently the appopriate video and the equipment must be 
ordered in advance.
Thus, to ensure that students get the benefit from watching the video, or perhaps even to turn 
a ‘poor’ video into a valuable and meaningful learning experience, the teacher should choose 
appropriate video based on students’ need, level of English proficiency, interest, and age. 
And the most important thing is it should be based on the instructional objectives of writing 
skill.
In teaching descriptive text writing, the researcher uses video as a media to help 
students to generate their ideas and construct their new knowledge. The content of the videos 
are varied based on the goal of teaching and learning process. In teaching descriptive text, the 
goal of writing instruction is to enable the students to express a written meaning of 
descriptive text as well as to write a simple short descriptive text. By watching video about 
the materials related to descriptive text, it is hoped that the students can make connections 
between the materials and their real life situation, so they will get more ideas in writing. 
Then, when the students start to write a descriptive text, they must organize their writing 
based on the generic structure of descriptive text which included identification and 
description. So, their writing will be well-organized. 
In addition, the use of video in classroom will increase students’ motivation in learning 
and doing varieties of tasks. Moreover, it is more challenging because video can be used to 
teach harder materials and and the teacher can give harder level of task to the students.
It is hoped by using attractive and interesting video students will involve actively in 
learning and do not feel bored during the class. Also, teacher  can bring out the outside world 
into the classroom so students can connect the materials with their real life context and get 
many ideas for writing. As a result, students will find out that the writing activity is 
interesting, challenging, and meaningful. Thus the intent of this research is to investigate 
whether or not teaching descriptive text by using video significantly increases the students’
score in writing.
METHOD
In this research, the writer conducts a quasi-experimental research with nonequivalent
control group pretest-posttest design. In the nonequivalent control group pretest-posttest 
design, the dependent variable is measured both before and after  treatment or intervention.
Based on Cohen, Manion & Morrison (2005: 215), non-equivalent means the experimental 
and control groups have not been equated by randomization.
Actually, the basic structure of a quasi-experimental study is more or less the same with
an experimental study. As in an experimental study, the researcher starts with formulating the 
research objectives and hypotheses, then, designs the quasi-experiment. This design will not 
be dissimilar to an experimental design, with a pre-test of both of groups, followed by the 
intervention (treatment), followed by a post-test of both the experimental and the control 
group (Muijs, 2004 : 30). 
The writer administers pretest to analyze the students’ prior achievement and to 
measure between group differences before exposure to the intervention, while posttest is 
administered to determine if there was a significant difference of the students mean score in 
both of groups. 
Cohen, Manion and Morrison (2000:214) represent quasi-experimental method with 
non-equivalent control group design:
Experimental
Control
Where:
O1 = pre-test for experimental group
O2 = post-test for experimental group
X = treatment (in this research, the treatment is using music video)
O3 = pre-test for control group
O4 = post-test for control group
----- = explained the two groups are not assigned randomly
As the illustration of the method above, the writer gives  pretest (O1 & O3) to the students in 
experimental group and control group. The function of the pretest (O1 & O3) is to know the 
precondition of the students ability in writing descriptive text. Then, the researcher gives 
three times treatments (X) to the students in experimental group. Finally, she gives posttest 
(O2 & O4) to both of group to find out the significant difference of students’ mean score of 
the two groups. Moreover, the dotted line means that non-randomly assigned group has been 
used for the groups. 
According to Blerkom (2008 : 212), “A population is the entire set of people or 
obsevations in which you are interested or which are being studied.” The population of this 
research is all eight grade students of SMP Negeri 2 Sungai Raya in the academic year 2011/ 
2012 which consists of: 
CLASS VIIA = 39 students
CLASS VIIB = 38 students
CLASS VIIC = 37 students
O1 X         O2
O3         O4
= 
CLASS VIID = 39 students
CLASS VIIE =  40 students
CLASS VII F =  38 students
CLASS  VII G =  40 students
Based on Cohen, Manion, and Morrison (2000:93), sample is the small group that is 
observed. As one of the features of quasi-experimental designs is that it is not possible for the 
researcher to control the assignment of subjects to conditions, the researcher takes intact
group. Intact group means the classes which have been set up by the school. In other words, 
the researcher used classes which already exist. But, to decide what class belongs to 
experimental group or control group, the researcher applies simple random sampling so that 
every class has an equal chance of being selected into a sample.
Considering the mean score of class A and B in seventh grade is more or less similar, 
hence, the researcher takes class A as experimental group and class B as control group.  
In this research, the writer uses measurement technique to collect the data. According 
to Ross (2005 : 33), “Measurement is a process that assigns a numerical description to some 
attribute of an object, person, or even.” Therefore, for the purpose of this research, the 
measurement technique is intended to measure the significant difference of the students’
score in experimental and control group on pretest and posttest. Then, the result of the
posttest is measured by using parametric statistics in form of t-test. The t-test is used to find 
out the significant difference of mean score between experimental and control group after 
treatment.
Tool of data collecting in this research is written test. The researcher asks the students 
to write a descriptive text based on the topic given.
The data are collected from the students’ score in writing descriptive text. In scoring 
students’ writing, there are three aspects to be evaluated: grammar, vocabulay, and 
mechanics.
In order to answer the research problem that whether or not teaching descriptive text 
by using video significantly increases the students’ score in writing, the writer used some 
formulation as follows: 
To find out the students individual score in writing descriptive text, the writer used 
the following formula:
Where :
x = the students’ score
12 = the highest score
To find out the students’ mean score of pre-test and post-test, the writer used the 
following formula:
(Hinton, 2004 : 9)
Where  :   
=  mean
=  the total score
=  the total number of students who took the test
To find out the standard deviation of test score, the writer used the following formula:
( Hinton, 2004:54)
Where    :     
=  standard deviation of the test
= the sum of the squared score
= the square of the sum of the scores
  = the number of students score who join test
To find out the difference between mean score of experimental and control group, the 
writer used the following formula :
(Balnaves&Caputi, 2001:188)
Where :
= mean score of posttest in experimental group
= mean score of posttest in control group
= the number of students in experimental group
= the number of students in control group
The next calculation is to find the value of effect size, so that the researcher knows the 
effectiveness of treatment toward the students’ achievement. Furthermore, the effect size will 
explain whether the difference or relationship that is found is strong or weak. As Glass 
(Cohen, Manion, and Morrison, 2000:223) points out the effect size is the process of 
analyzing the effect of treatment. The formula to calculate the effect size of the treatment is 
as follow:
   
Pooled standar deviation = 
(Adapted from Muijs, 2004:136) 
Where:
d = effect size
=mean score of posttest in experimental group
= mean score of posttest in control group
= standard deviation of posttest score in experimental group
= standard deviation of posttest score in control group
Based on Muijs (2004 : 139) there are some guidelines for determining whether our 
effect size is strong, Cohen suggest the following:
0 - 0.20 = weak effect
0.21 - 0.50 = modest effect
0.51 - 1.00 = moderate effect
> 1.00 = strong effect
RESULT AND DISCUSSION
Result
The purpose of this research is to investigate whether or not teaching descriptive text 
by using video significantly increases the students’ score in writing. The population of this 
research is the students of SMP Negeri 2 Sungai Raya in academic year 2011/2012. The total 
sample of this research is 76 students. It consists of 39 students from experimental group and 
38 students from control group. From the data analysis of the students’ score in writing, the 
writer got the score of pretest and posttest and it can be seen from the following chart.
Chart 1 pretest and posttest result
Discussion
Based on chart 1, the mean score of pretest in experimental group was 50.64 and in 
posttest was 72.44. Meanwhile, the mean score of pretest in control group was 50.00 and in 
posttest was 61.18. Therefore, the mean score of experimental group was higher than control 
group. In order to know the difference between mean score of experimental and control 
group, the writer used t-test. From the t-test, it was obtained that the t-test score was 4.28 and 
it was higher than t-table (2.000) at α = 0.05 and the degree of freedom df=39+38-2=75. 
Because the t-score (4.28) > t table (2.000), so the null hypothesis (Ho) was rejected. It means 
that teaching descriptive text by using video significantly increased the students’ score in 
writing. 
In order to know the effect size of the treatment, the writer uses Cohen’s d formula. 
Based on the calculation, it was obtained that the effect size of the treatment was 0.94. Based 
on the table of interpretation of Cohen’s d for effect sizes, it was categorized as “large 
effect”. Based on the effect size calculation, it can be concluded that using video in teaching 
descriptive text give a large effect to the students’ score in writing. 
In this research, the control group was class VIIB of SMP Negeri 2 Sungai Raya in 
academic year 2011/2012. The sample from this class was 38 students. The writer conducted
three times meeting for this class. Each meeting consisted of 90 minutes. The writer taught 
them by using picture just like what they teacher usually did. 
While, the experimental group of this research was class VIIA SMP Negeri 2 Sungai 
Raya in academic year 2011/2012. The sample from this class was 39 students. The writer 
conducts three times treatment to this class. The treatment was using video in teaching 
descriptive text writing. 
Based on the data calculation, it was obtained that the students’ mean score of 
experimental group which is taught by using video was higher than control group.
CONCLUSION AND SUGGESTION
Conclusion
Based on the data analysis of the students’ posttest score, it can be concluded that (1) 
the students’ mean score of experimental group which is taught by using video was 72.44, (2) 
the mean score of control group which is taught by using picture was 61.18, (3) from the 
posttest result, the difference between mean score of experimental and control group was 
11.26. based on the result of t-test calculation, it was obtained that the t-value was 4.28 and t-
table was 2.000 (α=0.05, df=75), so it the null hypothesis was rejected and the alternative 
hypothesis was retained. It can be concluded that teaching descriptive text by using video 
significantly increased the students’ score in writing. in addition, using video in teaching 
descriptive text writing gave large effect to the students’ score in  writing.
Suggestion 
There are some suggestions from the writer to teacher who want to apply video in 
teaching descriptive text writing, as follows:
1. ask the students to work in pairs or groups first when doing the tasks. The purpose is to 
decrease the students’ anxiety and activate their participation in the teaching and learning 
process. Students who have higher ability in writing can share with their friends who have 
lower ability in writing.
2. choose appropriate video which does not contain any vulgar or violence scence to show to 
students. 
3. choose video based on students’ level of study, age, and interest. 
4. choose video which do not more than 5 minutes long. Because, the important thing is not 
the quantity but the quality of the video. Students will have enough time to do the tasks 
after watching the video.
5. manage and control the class as effective as possible to ensure all students doing the task 
and participate actively in pairs or groups, so the students are able to help each other and 
understand what they were doing. One way to manage and control the class is by pausing 
the video when the students become noisy and tell them that the video will not be 
continued until they stop making noise.
6. make sure that the materials and the multimedia appliances such as laptop, infocus, cable, 
sound systems  are ready to be used before the class start.
7. choose  video which familiar to the students’ real lives situation because by watching 
video which familiar to their daily lives students can easily construct new knowledge 
based on their previous knowledge. For example the teacher can play a video about 
animals which they have ever seen in their real live or they can easilty find out in their 
surroundings.
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